Appendix C: Performance Management/Quality Standards (PMQS) 3 - for Schools and clusters of schools
The Commissioning Support Programme (CSP) have identified the following aspects of commissioning that are most crucial to schools:

· Supporting Local Authorities to engage with Schools Fora & school networks. 

· Commissioning school improvement & services for schools. 

· Locality & cluster based commissioning. 

· Supporting an effective mixed schools economy. 

· Developing focused approaches for LAs and schools for improved outcomes and efficiency. 

· Developing a whole area strategy. 

	This PMQS Framework links to the new OfSTED Inspection priorities, current statutory/legal requirements for schools, PRUs and local services and current best practice evidence about the effectiveness of transition planning for disabled young people moving into post 14 learning. 
Note: The references to OFSTED inspection priorities come from 2011 briefing papers for section 5 inspectors.  
More details regarding post-16 inspections available from the briefings for learning and skills inspectors. www.ofsted.gov.uk/Ofsted-home/Forms-and-guidance/Browse-all-by/Education-and-skills/Learning-and-skills.

This PMQS Framework can be used local authority SEN Teams and commissioners to write contributions to statements of SEN and/or commission provision in a: 

· Mainstream secondary school, 

· Maintained special school
· Non-maintained special school 

· Independent special school
· Pupil Referral Unit (PRU)
· Young Offender Institution
· Cluster/Federation of schools.
It can also be used to inform school, local area or regional provision management/mapping activities and hence for developing a whole area strategy.




	Summary – based on more detailed review/analysis of evidence in relation to specific elements within published TIN guidance and OFSTED Inspection Priorities

	Focus Area 1: Effective engagement with and participation of disabled young people and their families
This section links to Transmap Principle 2 (The Full Participation of Young People and their Families); Key Principles 27-32 of the Transition Planning & Development Tool and Checklist items from the Quality Standards Checklist in the Transition Guide for All Services

	OfSTED Reference:
	 The extent to which Headteachers, Senior Leadership Teams and Governors:
	Focusing/ Inadequate (4)
	Developing/ Satisfactory (3)
	Established/ Good (2)
	Enhanciing/ Outstanding (1)
	Evidence

	OFSTED Inspection Priorities:
· The quality of learning for pupils with special educational needs and/or disabilities and their progress
· The quality of teaching and the use of assessment to support learning 

· the effectiveness of leadership, 

· pupils’ behaviour and safety 
· Curriculum: Access & participation 

· Additional intervention/provision 
· Alternative provision
	1.1 Understand and apply the principles of person centred planning
	Know the principles of person centred planning
	Understand the various ways in which person centred planning can be used to influence outcomes for young people and implement in one aspect of work within school
	Use a range of person centred approaches in key aspects of work within school to enable pupil voice to inform and shape progression routes and outcomes
	Ensure that person centred approaches underpin the whole school ethos and are evidenced by parents and pupils’ experience and referenced in the school self-evaluation processes
	· School Development/Improvement Plan

· Pupils and staff devise a Code of Conduct together, with mutual respect as a central theme.

· Pupils are asked to suggest improvements to the curriculum on a regular basis.

· Chronically withdrawn pupils have:

1. A designated room within the school where they feel they can express their voice freely without fear of looking silly in front of more outgoing pupils.

2. A designated person who builds a relationship of trust with the pupils.

	OFSTED Inspection Priorities:
· The quality of learning for pupils with special educational needs and/or disabilities and their progress
· The quality of teaching and the use of assessment to support learning 
· Curriculum: Access & participation 

· Additional intervention/provision 
· Alternative provision
· the effectiveness of leadership, 

· pupils’ behaviour and safety 
	1.2 Secure the involvement of learners in target setting
	Disabled learners aged 14-19 in school have little or no opportunity to contribute to setting targets, or any such sporadic  contributions are not taken into account in the process


	Disabled learners aged 14-19 in school have few opportunities to contribute to setting targets, and/or these are poorly applied

and/or these contributions are given a lesser status than other contributions in the process


	Disabled learners aged 14-19 in school have some opportunities to contribute to setting targets, however these are inconsistently applied and/or these contributions are given an inconsistent status with  other contributions in the process
	Disabled learners aged 14-19 in school routinely and consistently have the opportunity to contribute to setting targets, with these given equal or higher status to all other contributions in the process
	· Database of disabled young people in the post-16 settings;

· Records of meetings leading to targets set;

· Targets set;

· Feedback from disabled learners

	OFSTED Inspection Priorities:
· The quality of learning for pupils with special educational needs and/or disabilities and their progress 
· The quality of teaching and the use of assessment to support learning 
· Curriculum: Access & participation 

· Additional intervention/provision 
· Alternative provision
· the effectiveness of leadership, 
	1.3 Ensure that targets set in key skills areas are aspirational and widely shared
	Annual and end-of-Key Stage targets in core subject areas are rarely set for the upper quartile range in relation to national data sets.

Little use is made of national comparative datasets in target-setting processes.


	Annual and end-of-Key Stage targets in core subject areas are usually set for the upper quartile range in relation to national progression data sets.


	Annual and end-of-Key Stage targets in core subject areas are routinely set for the upper quartile range in relation to national progression data sets – unless the student has a regressive condition.


	Annual and end-of-Key Stage targets in core subject areas are routinely set for the upper quartile range in relation to national progression data sets – unless the student has a regressive condition.

Where upper quartile targets are not set for individuals, the rationale for setting a lower target is agreed with the young person and their family, recorded formally, reviewed regularly and made available to those with a monitoring/evaluation role from within and outside the school.
	· School’s own data systems

· RAISEOnline

· Database of disabled young people in the school;

· Records of meetings leading to targets set;

· Targets set;

· Feedback from disabled learners

	OFSTED Inspection Priorities:
· The quality of learning for pupils with special educational needs and/or disabilities and their progress 

· The quality of teaching and the use of assessment to support learning 

· Curriculum: Access & participation 

· Additional intervention/provision 
· Alternative provision
· the effectiveness of leadership, 
	1.4 Use information collected via person-centred approaches to inform planning.
	<90% of young people in the school have attended/contributed to their Transition review and reported that they are happy with the resulting plan.
	90-94%% of young people in the school have attended/contributed to  their Transition review and reported that they are happy with the resulting plan
	95-99% of young people in the school have attended/contributed to  their Transition review and reported that they are happy with the resulting plan
	100% of young people in the school have attended/contributed to  their Transition review and reported that they are happy with the resulting plan
	· Records of Transition Reviews.

· Feedback from students and their families


	Focus Area 2: Effectiveness of personalised approaches including person centred planning, use of individual budgets and direct payments
This section links to Transmap Principle 4 (Effective Transition Planning); SAQ Questions 6 & 8, Key Principles 19-21, 35-36 of the Transition Planning & Development Tool plus Checklist items from the Quality Standards Checklist in the Transition Guide for All Services. 

	OfSTED Reference:
	 The extent to which Headteachers, Senior Leadership Teams and Governors:
	Focusing/ Inadequate (4)
	Developing/ Satisfactory (3)
	Established/ Good (2)
	Enhanciing/ Outstanding (1)
	Evidence

	OFSTED Inspection Priorities:
· the effectiveness of leadership, 

· pupils’ behaviour and safety 
· The quality of learning for pupils with special educational needs and/or disabilities and their progress 
· The quality of teaching and the use of assessment to support learning 

· Curriculum: Access & participation 

· Additional intervention/provision 
· Alternative provision
	2.1 Monitor, assess and evaluate the impact of student engagement upon provision and outcomes for pupils
	Outcomes for disabled young people in the school, including attendance, behaviour and achievement, and specifically progress into FHE, training and work, are poor and not improving. Progress within key skills/core subjects is largely within the bottom quartile.
	Outcomes for disabled young people in the school, including attendance, behaviour and achievement, and specifically progress into FHE, training and work, are adequate and in some cases improving
	Outcomes for disabled young people in the school, including attendance, behaviour and achievement, and specifically progress into FHE, training and work, are good and improving.
	Outcomes for disabled young people in the school, including attendance, behaviour and achievement, and specifically progress into FHE, training and work, are excellent and improving.


	· Terms of reference of groups or other approaches to structured engagement;

· Attendance, achievement and destination records;

· Feedback from disabled students and school leavers and their families/carers
· Expectation of 100% attendance is made clear to all new pupils and their parents at the initial interview.

· The procedures following less than 100% attendance are made clear on entry to the school.


	OFSTED Inspection Priorities:
· The quality of learning for pupils with special educational needs and/or disabilities and their progress 

· The quality of teaching and the use of assessment to support learning 

· Curriculum: Access & participation 

· Additional intervention/provision 
· Alternative provision
· the effectiveness of leadership,  
	2.2 Engage positively with the support planning process for personalised budgets.
	Are planning how they might give a place within the curriculum and organisation of the school to the planning and ongoing management of support packages based upon personalised budgets.

Are exploring ways in which they might work collaboratively with other services/providers to progressively increase the independence and competence of the young person themselves within these support planning processes.
	Give a place within the curriculum and organisation of the school to the planning and ongoing management of support packages based upon personalised budgets.

Are beginning to work collaboratively with other services/providers to progressively increase the independence and competence of the young person themselves within these processes.
	Give a high priority within the curriculum and organisation of the school to the planning and ongoing management of support packages based upon personalised budgets.

Increasingly work collaboratively with other services/providers to progressively increase the independence and competence of the young person themselves within these processes.
	Place the planning and ongoing management of support packages based upon personalised budgets at the heart of post-14 processes in school.
Routinely work collaboratively with other services/providers to progressively increase the independence and competence of the young person themselves within these processes.
	· Records of individual students
· Feedback from students and their families

· Feedback from other local services and providers engaged in support planning for personalised budgets.


	Focus Area 3: Joint assessment processes within children’s trust services, including schools, and with adult social care
This section links to Transmap Principle 1 (Comprehensive Multi-Agency Engagement); Key Principles KP 9-10 and 17-18 of the Transition Planning & Development Tool plus Quality Standards Checklist items in the Transition Guide for All Services.

	Source/Reference
	 The extent to which Headteachers, Senior Leadership Teams and Governors:
	Focusing/ Inadequate (4)
	Developing/ Satisfactory (3)
	Established/ Good (2)
	Enhanciing/ Outstanding (1)
	Evidence

	OFSTED Inspection Priorities:
· The quality of learning for pupils with special educational needs and/or disabilities and their progress 

· The quality of teaching and the use of assessment to support learning 

· Curriculum: Access & participation 

· Additional intervention/provision 
· Alternative provision
· the effectiveness of leadership,  
	3.1 Ensure that Information, Advice and Guidance Arrangements are organised in accordance with local Transition pathway and local agreements on joint assessment
	The school does not comply with the local agreement across agencies about how Section 139a assessments should be completed and makes little contribution to the process.
Advisers from the local Careers/Connexions Service rarely or never attend Transition Review meetings
	The school partially or inconsistently complies with the local agreement across agencies about how Section 139A assessments should be completed and makes a little contribution to ensuring that the process is genuinely person-centred.
Advisers from the local Careers/Connexions Service sometimes attend Transition Review meeting
	The school complies with the local agreement across agencies about how Section 139A assessments should be completed and makes a contribution to ensuring that the process is genuinely person-centred.
	The school fully complies with the local agreement across agencies about how Section 139A assessments should be completed and makes a key contribution to ensuring that the process is genuinely person-centred.
	· Connexions service data records;

· Personal Adviser Caseload lists;Job descriptions (lead responsibilities);;

· Written agreement on multi-agency assessments showing how S.139A assessments are integrated;

· Individual case records;

· Feedback from disabled young people and their families




	Focus Area 4: Realistic post 16 opportunities for living life and to help reduce the numbers of disabled young people who are not in education, employment or training
This section links to Transmap Principle 5 (An Array of Opportunities for Living Life); Key Principles 22-25 and 38-42 of the Transition Planning & Development Tool plus Quality Standards Checklist items in the Transition Guide for All Services

	Source/Reference
	 The extent to which Headteachers, Senior Leadership Teams and Governors:
	Focusing/ Inadequate (4)
	Developing/ Satisfactory (3)
	Established/ Good (2)
	Enhanciing/ Outstanding (1)
	Evidence

	OFSTED Inspection Priorities:
· The quality of learning for pupils with special educational needs and/or disabilities and their progress 

· The quality of teaching and the use of assessment to support learning 

· Curriculum: Access & participation 

· Additional intervention/provision 
· Alternative provision
· the effectiveness of leadership, 
	4.1 Ensure that school leavers progress into meaningful employment, education or training when leaving school.
	A significantly low number/percentage of school leavers are subsequently EET (in Education, Employment or Training)
	Most school leavers are subsequently EET (in Education, Employment or Training)
	Nearly all school leavers are subsequently EET (in Education, Employment or Training)
	All school leavers move onto the next step in their pathway with a clear route mapped out to eventual employment.
	· Post-school destinations data

· Connexions/Careers  Service reports

· Progress into FHE is a central theme in the curriculum throughout the final year, including discussion of courses, visits to places of FHE and applications made.

	OFSTED Inspection Priorities:
· The quality of learning for pupils with special educational needs and/or disabilities and their progress 

· The quality of teaching and the use of assessment to support learning 

· Curriculum: Access & participation
· Additional intervention/provision 
· Alternative provision
· the effectiveness of leadership
	4.2 Recognise the strategic value of person centred approaches and planning


	Know how person centred approaches can influence pupil outcomes as

identified in the current OFSTED framework.
	Ensure that pupil voice / person centred approaches are evident in Quality First Teaching (QFT)
	Work with future providers to facilitate progression based on person centred approaches and plans
	Work with planners, commissioners and providers to ensure that person centred plans inform the development of appropriate opportunities
	· Records/minutes of meetings attended by school personnel with local partner organisations
· School Improvement or Development Plan

· Feedback from local area commissioners

· Feedback from parent/carer organisations.
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