Appendix B: Performance Management/Quality Standards (PMQS) for POST 16 Providers     
	This PMQS Framework links to the TSP Self Assessment Questionnaire, statutory/legal requirements and current best practice evidence about the effectiveness of transition planning for disabled young people moving into post 16 learning. 
This might be in a: 

· Specialist post 16 provider

· General FE College
· Specialist colleges, such as land-based colleges and colleges of art and design;
· Training provider including those offering apprenticeships and internships 

· Social/ community based projects 

· School sixth forms;

· Sixth form colleges;

· Higher education institutions, including universities;

· Third sector providers, including social enterprises;

· Independent specialist providers for students with learning difficulties and/or disabilities;

· Employers;
· Young Offender Institutions
It can also be used to inform school, local area or regional provision management/mapping activities and hence for developing a whole area strategy.

Note: The references to OFSTED inspection priorities come from the briefings for learning and skills inspectors. www.ofsted.gov.uk/Ofsted-home/Forms-and-guidance/Browse-all-by/Education-and-skills/Learning-and-skills.



	Summary – based on a detailed review/analysis of evidence in relation to specific elements within published guidance (all partners), SAQ (Local Areas) or SEF Sections (Post-16 settings/Colleges etc)


	Focus Area 1: Effective engagement with and participation of disabled young people and their families
This section links to Transmap Principle 2 (The Full Participation of Young People and their Families); SAQ Questions 9, 10 & 14, Key Principles 27-32 of the Transition Planning & Development Tool and Checklist items from the Quality Standards Checklist in the Transition Guide for All Services

	Descriptor
	Grade 4

Inadequate
	Grade 3

Satisfactory 
	Grade 2

Good
	Grade 1

Outstanding 
	Evidence

	1.1 The effective involvement of students with special educational needs and disabilities in target setting.
Relates to following OFSTED Inspection priorities:

How effective and efficient is the provider in meeting the needs of learners and other users, and why? 
A1. How well do learners achieve and enjoy their learning?

A2. How well do learners improve their economic and social well-being through learning and development?

A4. Are learners able to make informed choices about their own health and well being?
B1. How effectively do teaching, training and assessment support learning and development?

B2. How effectively does the provision meet the needs and interests of users?
C1. How effectively do leaders and managers raise expectations and promote ambition throughout the organisation? 

C5. How effectively does the provider engage with users to support and promote improvement? 
C6. How effectively does self-assessment improve the quality of the provision and outcomes for learners? 
	Disabled students have little or no opportunity to contribute to setting their targets, 

and/or any such sporadic  contributions are not taken into account in the process
	Disabled students have few opportunities to contribute to setting their targets, and/or these are 

poorly applied

and these contributions are given a lesser status than other contributions in the process
	Disabled students have some opportunities to contribute to setting their targets, however these are inconsistently applied and these contributions are given an inconsistent status with  other contributions in the process
	Disabled students have the opportunity to contribute to setting their targets and these are given an equal status to all other contributions in the process 
	· Database of students with special educational needs and disabilities attending the post-16 setting;

· Records of meetings/ process  leading to targets being set;

· Specific targets set;

· Feedback from disabled students


	Focus Area 2: Effectiveness of personalised approaches including person centred planning, use of individual budgets and direct payments
(This section links to Transmap Principle 4 (Effective Transition Planning); SAQ Questions 6 & 8, Key Principles 19-21, 35-36 of the Transition Planning & Development Tool plus Checklist items from the Quality Standards Checklist in the Transition Guide for All Services). 

	Descriptor
	Grade 4

Inadequate
	Grade 3

Satisfactory
	Grade 2

Good 
	Grade 1

Outstanding 
	Evidence

	2.1 Transition Reviews and Person-Centred Approaches

Relates to following OFSTED Inspection priorities:

How effective and efficient is the provider in meeting the needs of learners and other users, and why? 
A1. How well do learners achieve and enjoy their learning?

A2. How well do learners improve their economic and social well-being through learning and development?

A4. Are learners able to make informed choices about their own health and well being?
B1. How effectively do teaching, training and assessment support learning and development?

B2. How effectively does the provision meet the needs and interests of users?
C6. How effectively does self-assessment improve the quality of the provision and outcomes for learners? 
	The  post-16 provider has no policies on the transition process for students which include broadly person-centred approaches; and
very few or no transition reviews are carried out in accordance with person-centred principles   
	The post-16 provider has some guidance on the transition process for disabled students, only some of which  include broadly person-centred approaches; and
only some transition reviews are carried out in accordance with person-centred principles   
	The  post-16 provider has clear guidance on the transition process for disabled students, which  include broadly person-centred approaches;

and most transition reviews are carried out in accordance with person-centred principles   
	The post-16 provider has effective, monitored and evaluated transition processes for disabled students, which are person-centred; 

and all transition reviews are carried out in accordance with person-centred principles   
	· Post-16 settings’ policies on transition;

· Local FHE institutions, training bodies’ and employers policies on transition;

· Records of transition reviews;

· Feedback from disabled young people

	2.2 The impact of students’ engagement in relation to outcomes and provision available

Relates to following OFSTED Inspection priorities:

How effective and efficient is the provider in meeting the needs of learners and other users, and why? 
A1. How well do learners achieve and enjoy their learning?

A2. How well do learners improve their economic and social well-being through learning and development?

A4. Are learners able to make informed choices about their own health and well being?
B1. How effectively do teaching, training and assessment support learning and development?

B2. How effectively does the provision meet the needs and interests of users?
C1. How effectively do leaders and managers raise expectations and promote ambition throughout the organisation? 

C5. How effectively does the provider engage with users to support and promote improvement? 
C6. How effectively does self-assessment improve the quality of the provision and outcomes for learners? 
	The post-16 setting does not have mechanisms to engage Students including those with disabilities in contributing towards provision development and targeting improved outcomes – and few or none of the students feel involved. Outcomes for disabled young people including attendance, behaviour and attainment, and specifically progress into HE, training and work, are poor and not Improving
	The post-16 setting has adequate mechanisms to engage students including those with disabilities in contributing towards provision development and targeting improved student outcomes – and some of the students feel involved. Outcomes for disabled young people including attendance, behaviour and attainment, and specifically progress into HE, training and work, are adequate and in some cases improving
	The post-16 setting has good mechanisms to engage students including those with disabilities in contributing towards provision development and targeting improved outcomes - and most of the students feel involved. Outcomes for disabled young people, including attendance, behaviour and attainment, and specifically progress into HE, training and work, are good and improving 
	The post-16 setting has effective mechanisms to engage all students including those with disabilities in contributing towards provision development and targeting improved outcomes – and all students feel involved. Outcomes for disabled young people including attendance, behaviour and attainment, and specifically progress into HE, training and work, are considered to be excellent
	· Institutional Policies on structured student/family engagement;

· Terms of reference of groups or other approaches to structured engagement;

· Attendance, attainment and destination records;

· Feedback from disabled students and school leavers and their families/carers

	2.3 The effectiveness of strategies for involving students with special educational needs and disabilities in their learning and listening to their views

Relates to following OFSTED Inspection priorities:

How effective and efficient is the provider in meeting the needs of learners and other users, and why? 
A1. How well do learners achieve and enjoy their learning?

A2. How well do learners improve their economic and social well-being through learning and development?

A4. Are learners able to make informed choices about their own health and well being?
B1. How effectively do teaching, training and assessment support learning and development?

B2. How effectively does the provision meet the needs and interests of users?
B4. How effective are the care, guidance and support learners receive in helping them to attain their learning goals?
C1. How effectively do leaders and managers raise expectations and promote ambition throughout the organisation? 
C5. How effectively does the provider engage with users to support and promote improvement? 
	Few or no students feel involved and listened to. Action is rarely or never taken to personalise learning as a result of their participation

	Some students feel involved and listened to. Action is taken occasionally to personalise learning as a result of their participation

	Most students feel involved and listened to. Action is often  taken to personalise learning as a result of their participation

	All students feel involved and listened to. Action is taken to personalise learning as a result of their participation

	· Post 16 providers’ policies on involving students with disabilities in their own learning and listening to their views;

· Records of fora where such views have been discussed;

· Records of decisions on general approaches to learning and on specific personalisation in learning as a result of the discussions;

· Feedback from disabled students and recent school-leavers 


	Focus Area 3: Joint assessment processes within Children’s Trust services, including post-16 settings, and with adult social care
(This section links to Transmap Principle 1 (Comprehensive Multi-Agency Engagement); SAQ Questions 4 & 5, Key Principles KP 9-10 and 17-18 of the Transition Planning & Development Tool plus Quality Standards Checklist items in the Transition Guide for All Services.)

	Descriptor
	Grade 4

Inadequate
	Grade 3

Satisfactory
	Grade 2

Good 
	Grade 1
Outstanding 
	Evidence

	3.1 Operational multi agency working in the transition process

Relates to the following OFSTED Inspection priorities:

B3. How effectively does the provider use partnerships to develop its provision to meet learners’ needs?
B4. How effective are the care, guidance and support learners receive in helping them to attain their learning goals?
C1. How effectively do leaders and managers raise expectations and promote ambition throughout the organisation? 

C5. How effectively does the provider engage with users to support and promote improvement? 
	Information is rarely or not shared to inform transition planning activity with local partners; 

And
Little or no key-working or lead professional arrangements are in place for all disabled young people in transition. Disabled young people and their families report significant gaps and duplication of visits, assessments and funding/provision
	Information is shared only partially or occasionally with local partners to inform transition planning activity;

including
key-working or lead professional arrangements are in place for only a few disabled young people in transition. Only some disabled young people and their families report no gaps and no duplication of visits, assessments and funding/provision; some report some gaps and duplication
	Information is generally shared with other local partners to inform transition planning activity; including

key-working or lead professional arrangements are in place for most disabled young people in transition. Most disabled young people and their families report no gaps and no duplication of visits, assessments and funding/provision 
	Information is widely shared with all relevant local partners to inform transition planning activity; including
effective key-working or lead professional arrangements are in place for all disabled young people in transition. Disabled young people and their families report no gaps and no duplication of visits, assessments and funding/provision 
	· Terms of reference and notes of local operational transition group;

· Information-sharing protocol;

· Policy on key-working/lead professionals;

· Individual records of key-worker/lead professional activity;

· Shared funding protocols and financial records;

· Feedback from disabled young people and their families

	3.2 Information, Advice and Guidance Arrangements

Relates to the following OFSTED Inspection priorities:

B3. How effectively does the provider use partnerships to develop its provision to meet learners’ needs?
B4. How effective are the care, guidance and support learners receive in helping them to attain their learning goals?
	There is no agreement across agencies about how Section 139A assessment fits with other

assessment requirements at transition 


	There is some agreement, informally, across agencies about how Section 139A assessment fits with other

assessment requirements at transition
	There is at least an informal agreement across agencies about how Section 139A assessment fits with other

assessment requirements at transition;
	There is an agreement across agencies about how Section 139A assessment fits with other
assessment requirements at transition;
	· Application and use of Learning for Living and Work Framework

· Connexions service data records;

· Personal Adviser Caseload lists; 

· Job descriptions (lead responsibilities);

· Written agreement on multi-agency assessments showing how S.139A assessments are integrated;

· Individual case records;

· Feedback from disabled young people and their families


	Focus Area 4: Realistic post 16 opportunities for living life and to help reduce the numbers of disabled young people who are not in education, employment or training
This section links to Transmap Principle 5 (An Array of Opportunities for Living Life); SAQ Questions 7, 11, 12 & 13; Key Principles 22-25 and 38-42 of the Transition Planning & Development Tool plus Quality Standards Checklist items in the Transition Guide for All Services

	Descriptor
	Grade 4

Inadequate
	Grade 3

Satisfactory
	Grade 2

Good 
	Grade 1

Outstanding 
	Evidence

	4.1 Positive activities, leisure and recreation

Relates to the following OFSTED Inspection priorities:

B3. How effectively does the provider use partnerships to develop its provision to meet learners’ needs?
B4. How effective are the care, guidance and support learners receive in helping them to attain their learning goals?

C5. How effectively does the provider engage with users to support and promote improvement? 


	 There is no risk management policy in place. Providers have little or no information on local disabled young people. Disabled young people are rarely or never consulted about service development. 
Information which rarely or never contains positive, inclusive images

and language is rarely or never available in a range of alternative formats. Staff rarely or never have comprehensive disability

equality training and rarely or never are able to demonstrate how standard activities and equipment can be adapted for

disabled young people
	 A risk management policy is in place and reviewed occasionally. Providers have limited information on local disabled young people Disabled young people are only sporadically consulted about service development. Information which only sometimes contains positive, inclusive images

and language is only occasionally available in a range of alternative formats. Some staff have comprehensive disability

equality training and some are able to demonstrate how standard activities and equipment can be adapted for

disabled young people
	A risk management policy is in place and reviewed on a regular basis. Providers have information on local disabled young people. 
Disabled young people are consulted about service development. 
Information which contains positive, inclusive images

and language is available in a range of formats. Most staff have comprehensive disability

equality training and most staff are able to demonstrate how standard activities and equipment can be adapted for

disabled young people 
	An effective risk management policy is in place and reviewed on a regular basis. Providers have good information on local disabled young people. Disabled young people are fully consulted about service development. 
Information which contains positive, inclusive images

and language is provided in a range of formats. All staff have comprehensive disability

equality training and are able to demonstrate how standard activities and equipment can be adapted for

disabled young people 
	· Provider policies, including on risk management;

· Provider eligibility criteria;

· Evidence of DDA adjustments;

· Accessibility Plan (PEEPs)

· Data on local disabilities amongst young people likely to use services;

· Notes of consultation meetings;

· Staff training records;

· Staff familiarity with adapting processes and equipment;

· Feedback from disabled young people and their families

	4.2 Transport

Relates to the following OFSTED Inspection priorities:

B3. How effectively does the provider use partnerships to develop its provision to meet learners’ needs?
C5. How effectively does the provider engage with users to support and promote improvement? 
	Few or no disabled young people needing it are able to access good-quality independent travel training; Few or no disabled young people are able to travel locally without facing  significantly more barriers
	Only some disabled young people needing it are able to access good-quality independent travel training; Only some disabled young people are able to travel locally with significantly more barriers than non-disabled people face
	Most disabled young people needing it are able to access good-quality independent travel training; Disabled young people are able to travel locally with only a few barriers than non-disabled people face 
	All disabled young people needing it are able to access high-quality independent travel training; Disabled young people are able to travel locally with no more barriers than non-disabled people face 
	· Transport strategy;

· Records of strategic and operations meetings between the council and transport providers;

· Records of transport stock;

· Records of independent travel  training programmes;

· Individual case records;

· Feedback from users



	4.3 Wider opportunities for pupils with SEND

Relates to the following OFSTED Inspection priorities:

B3. How effectively does the provider use partnerships to develop its provision to meet learners’ needs?
B4. How effective are the care, guidance and support learners receive in helping them to attain their learning goals?
C5. How effectively does the provider engage with users to support and promote improvement? 
	Few or no students with SEN & disabilities have access to wider learning and extra-curricular activities;

Outcomes for few or no students with SEN & disabilities are improved – attendance, attainment and destinations
	Some students with SEN & disabilities have access to wider learning and extra-curricular activities that they have chosen; 
Outcomes for some students with SEN & disabilities are improved – attendance, attainment and destinations
	Most students with SEN & disabilities have access to wider learning and extra-curricular activities that they have chosen; Outcomes for most students with SEN & disabilities are improved – attendance, attainment and destinations
	All students with SEN & disabilities have access to wider learning and extra-curricular activities that they have chosen; Outcomes for all students with SEN & disabilities are improved – attendance, attainment and destinations
	· Curriculum/ entitlement policies;

· Individual Learner Records;

· Feedback from disabled students

· Post 16 provider’s prospectus

	4.4 Developing positive peer relationships for pupils with SEND

Relates to the following PFSTED Inspection priorities:

C5. How effectively does the provider engage with users to support and promote improvement? 


	Few or no students with SEN & disabilities who would benefit from this approach are involved in the post 16 provider’s work in developing positive peer relationships; Outcomes for Few or none of these students are improved – behaviour, attendance, attainment and destinations
	Some students with SEN & disabilities who would benefit from this approach are involved in the post 16 provider’s work in developing positive peer relationships; Outcomes for some of these students are improved – behaviour, attendance, attainment and destinations
	Most students with SEN & disabilities who would benefit from this approach are involved in the post 16 provider’s work in developing positive peer relationships; Outcomes for most of these students are improved – behaviour, attendance, attainment and destinations
	All students with SEN & disabilities who would benefit from this approach are involved in the post 16 provider’s work in developing positive peer relationships; Outcomes for all of these students are improved – behaviour, attendance, attainment and destinations
	· Post 16 providers’ policies;

· Individual records;

· Feedback from disabled students


	Focus Area 5: Strategic partnership working including commissioning, to ensure that all agencies are fully engaged in providing transition support. In addition ensuring that other AHDC activity and universal offers, like the youth strategy, take into account the needs of disabled young people at transition.
This section links to Transmap Principle 1 (Comprehensive Multi-Agency Engagement); SAQ Questions 1, 2 & 3; Key Principles 1-11 of the Transition Planning & Development Tool plus Quality Standards Checklist items in the Transition Guide for All Services

	Descriptor

Grade 4

Inadequate

Grade 3

Satisfactory

Grade 2

Good 

Grade 1

Outstanding 

Evidence

5.1 Developing and implementing a local transition pathway

Relates to the following OFSTED Inspection priorities:

B3. How effectively does the provider use partnerships to develop its provision to meet learners’ needs?
C1. How effectively do leaders and managers raise expectations and promote ambition throughout the organisation? 
C2. How effectively do governors and supervisory bodies provide leadership, direction and challenge?
The post 16 setting has not been successful in discharging agreed

responsibilities allocated under the local Transition Pathway 
And arrangements to evaluate the transition process are not in place

And disabled young people are not involved in planning
The post 16 setting usually discharges agreed

responsibilities allocated under the local Transition Pathway;

And arrangements to evaluate the transition process are still being drawn up

And disabled young people are occasionally involved in planning
The post 16 setting discharges all agreed

responsibilities allocated under the local Transition Pathway 

And
Arrangements to evaluate the transition process are broadly in place, 

And disabled young people are usually involved in this planning 
The post 16 setting discharges all agreed

responsibilities allocated under the local Transition Pathway and is involved in further review development;
And arrangements to evaluate the transition process are in place, 

And
disabled young people are fully involved in this 
planning 
· Transition pathway/operational plan;

· Minutes of strategy group meetings;

· Feedback from disabled young people, families/ carers



1

